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Abstract 

Problem Statement: Self-efficacy is not a passive characteristic or determiner 
of the self-system, but a dynamic aspect of the other factors that make up 
the self-system such as the capacity to do work, the success one experiences 
in that work, motives and self-regulation mechanisms. The self-efficacy 
perception level of the undergraduate students who study at the Turkish 
and Primary School Teaching Department changes when they are examined 
in accordance with the different variations? 

Purpose: In the research, it was aimed to specify the self-efficacy perception 
of the candidate Turkish and primary school teachers. 

Method: The study is screening model. The data of this study was obtained 
through "Self-Efficacy Scale" developed by Olper and Bagci (2012). The data 
obtained in this study was analysed using SPSS (Statistical Package for 
Social Sciences) for Windows 21.0 program. In comparing the quantitative 
data t-test was used to define the differences between two groups. One-Way 
ANOVA test was used to compare the parameters among the groups when 
the number of the group was more than two. The Scheffe test was used to 
identify the group causing the difference. 

Findings and Results: The "teaching knowledge", "specific field knowledge", 
"general field knowledge" and "teaching implementations" level of the 
students, who participated in this study, is fair. Their "measurement 
implementations" are high. It is found that their "general self-efficacy" level 
is fair. Among the 400 student who participated in this study, the 
measurement implementation scores of the students at the grade 3 were 
found to be higher than those of the students at the grade 2. The 
measurement implementation scores of the students at the grade 4 were 
found to be higher than those of the students at the grade 2. 
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Conclusions and Recommendations: According to the findings of this study the 
self-efficacy perception of the candidate teachers is at the "fair" level. The 
self-efficacy perception of the candidates is not different from each other in 
terms of gender and grade level. The self-efficacy perception is different in 
according to the department they study. It is observed that some of our 
findings overlap with the findings obtained in the literature while some of 
them set totally opposite results forth. This may result from structural and 
contextual features of the measurement tools as well as the personal traits of 
the candidate teachers participated in this study. 

Keywords: Perception. Expectancy. Belief. Positive expectancy. The negative 
expectancy. Preservice Teachers. 

Introduction 

Self-efficacy is not a passive characteristic or determiner of the self-system, but a 
dynamic aspect of the other factors that make up the self-system such as the capacity 
to do work, the success one experiences in that work, motives and self-regulation 
mechanisms. Self-efficacy can be clearly explained that individuals' belief about their 
own self-ability to perform in specific situations by executing the required actions 
(Bandura 1997). Since self-efficacy is based on one's belief in one's ability, it is 
essential for regulating and producing the kind of behaviour needed to achieve one's 
goals. It is a person's opinion or belief about whether he or she may be successful in 
responding to a specific situation, in solving a problem or in coping with challenges 
(Bikmaz 2004; Hamurcu 2006; Ozcelik & Kurt 2007;). Self-efficacy has garnered 
greater interest among researchers studying the educational applications of virtual 
worlds (Noyeles, Hornik & Johnson 2014). 

Self-efficacy expectancy is the degree to which "one persuades himself about 
one's ability" (quoted by Yilmaz & Cokluk-Bokeoglu 2007 from Jerusalem 2002). 
Bandura defined the belief of self-efficacy belief as "one's belief to deliver a 
performance in specific situations successfully by organizing the required actions" 
(Bandura 1994). Self-efficacy perception, meanwhile, has an impact on determining 
one's emotions, opinions, motives and behaviours. It is one of the most important 
subjects stressed in education (Bandura 1994; Askar & Umay 2001). Positive self- 
efficacy expectancy may increase individuals' motivation level, help them cope with 
new and difficult tasks and encourage them to make an effort. Zimmerman (1995: 
204-208) suggests that students who have higher self-efficacy perception may make 
more effort in their courses, show greater persistence and demonstrate better 
academic achievement. The term "teacher self-efficacy" may be described as how 
teachers assess themselves in terms of how well they carry out the requirements of 
the profession (Schunk 2009; Gibson & Dembo 1984). Some studies propound that 
positive relationship found between teachers' self-efficacy perception and their 
attitude towards their profession (Demirtas, Comert & Ozer 2011). These studies 
suggest that students who have higher self-efficacy expectancy are more willing to 
participate in learning activities, to make more numerous efforts as well as longer 
efforts when faced with challenges, to use more efficient strategies and to experience 
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greater success than students with lower expectancy (Eggen & Kauchak 1999; Schunk 
2004). Altogether, teachers' and learners' beliefs about language learning affect their 
choices and behavior in the classroom; therefore, the success of the learning and 
teaching process is directly affected by learner and teacher beliefs. (Cephe & Yalcin 
2015). Negative self-efficacy expectancy may cause a student to quit his work before 
he completes it. Saracaloglu, Karasakaloglu & Gencel (2010), Schunk (2009), 
Swackhamer, Koellner, Basile & Kimbrough (2009), Yilmaz et al. (2008), Capri & 
Celikkaleli (2008), Demirtas et al. (2011) and Bandura (1993) make explicit the 
importance of the term "teacher self-efficacy" as follows: Students' success level and 
motivation may be positively influenced by higher self-efficacy among their 
teachers. It may help the teachers effectively manage the classroom, prevent 
undesirable behaviours among students, steer them into using new teaching 
methods and enhance their dedication to the teaching profession. Teachers with 
lower self-efficacy levels may implement teacher-centred instruction methods while 
they avoid more effective teaching strategies. 

In order to implement a successful native language education, well-trained 
instructors are needed. In this regard, teacher training programs should be strong in 
content, but enriching this content takes a long time (Saunders 2012). Teacher 
education has an important emphasis among the countries who has a successful 
implementations in educational settings (Alpan, Ozer, Erdamar & Subasu 2014). 
Preservice teachers pursuing four-year undergraduate degrees must demonstrate 
proficiency to meet the requirements of the teaching profession after they complete 
their studies. All teacher education programs include some form of practice teaching 
that allows experienced teachers to help prospective teachers gain necessary skills 
(Nergi§- I§ik & Derinbay, 2015). The Turkish National Education Basic Law No 1739 
stresses that "the preparation for teaching profession shall be provided through 
general knowledge, specific field education and pedagogical formation". In this 
regard, a teacher's preparation for his profession is closely associated with his 
competency in these three fields and in education, students must be confronted with 
situations that can be encountered in real life (Erdemli, 2015). The self-efficacy of a 
teacher has two dimensions: The first dimension may be defined as external efficacy 
while the second one may be defined as internal efficacy. External self-efficacy is 
one's evaluation as conducted by others through various measurement tools. It is not 
based on an individual's own perception. Internal self-efficacy, meanwhile, refers to 
how teacher evaluate themselves according to their own perceptions. In this paper, 
internal self-efficacy perception will be stressed. 

Reviewing the literature on this topic, several studies have discussed the self- 
efficacy of preservice Turkish and primary school teachers (Coskun, Gelen & Ozturk 
2009; Ulper & Bagci, 2012; Saracaloglu et al. 2010; Demirtas et al. 2011; Durdukoca 
2010; Ekici 2008; Erisen & Celikoz 2003;; Kurtulmus & Cavdar 2010; Sag 2010, 2011; 
Yilmaz et al. 2008; Bulut 2009). 

The aim of this paper is to specify the self-efficacy perception of preservice 
Turkish and primary school teachers, in an attempt to answer the question, "How 
does the self-efficacy perception level of undergraduate students who are enrolled at 
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the Turkish and Primary School Teaching Department change when they are 
examined in accordance with the different variations?" From this main research 
question, the following sub-questions are considered: 

1. How do preservice Turkish and primary school teachers score in self-efficacy 
perception based on the scale factors? 

2. Do self-efficacy perception scores of preservice Turkish and primary school 
teachers differ at the class level? 

3. Do the professional self-efficacy perception scores of preservice Turkish and 
primary school teachers differ according to the department in which they study? 

4. Do the professional self-efficacy perception scores of preservice Turkish and 
primary school teachers differ according to gender? 


Method 


Research Design 

In this study the self-efficacy perception of preservice Turkish and primary 
school teachers was examined. The study follows a screening model, which aims to 
describe a situation that has existed or still exists (Karasar 2013). 

Research Sample 

Table 1 describes the demographic properties of the participants. In terms of 
department variation, the number of students at the Turkish Teaching Department is 
200 (50.0%), while the number of students at the Primary School Teaching 
Department is 200 (50.0%). In terms of gender variation, the number of female 
students is 247 (61.8%), while the number of male students is 153 (38.2%). In terms of 
grade level, the number of students is distributed as follows: 100 students (25.0%) at 
grade 1,100 (25.0%) at grade 2,100 (25.0%) at grade 3 and 100 (25.0%) at grade 4. 

Table 1. 

Demographic Characteristics of Participants 


Tables 

Groups 

Frequency (n) 

Percentage (%) 


Turkish Teaching 

200 

50.0 

Department 

Primary School Teaching 

200 

50.0 


Total 

400 

100.0 


Female 

247 

61.8 

Gender 

Male 

153 

38.2 


Total 

400 

100.0 


1 

100 

25.0 

Grade Level 

2 

100 

25.0 


3 

100 

25.0 


4 

100 

25.0 


Total 

400 

100.0 
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Research Instrument and Procedure 

The data was obtained using the "Self-Efficacy Scale" created by Ulper and Bagci 
(2012). This measurement tool is a five-point likert scale. The preservice teachers 
choosed one of the following options: very poor, poor, fair, good or very good. The 
option "very poor" is graded as 1 point, while the option "very good" is graded as 5 
points. Lower points indicate low self-efficacy, while higher points show strong self- 
efficacy. There is no reverse scoring for any option. The measurement tool is 
composed of 51 questions in total. The first 15 questions are asked to measure 
teaching knowledge; questions 16 through 26, specific field knowledge; questions 27 
to 35, general field knowledge; questions 36 to 47, teaching implementation; and 
questions 48 to 51, measurement implementation. The alpha values related to the 
internal consistency of the measurement tool are changed for totals between 330 and 
662. 

Validity and Reliability 

The aforementioned reasons, it is understood that the tool is valid and reliable 
and can be used to define self-efficacy perception of the preservice teachers (Ulper & 
Bagci 2012). 

Data Analysis 

The data obtained in this study was analysed using SPSS 21.0. In order to show 
descriptive statistics, the methods including number, percentage, average and 
standard deviation were used. In order to comparing the numerical data, the t-test 
was used to show the differences between the two groups. One-way ANOVA test 
was used to compare the parameters among the groups when the number of the 
group was more than two. in order to identify the differences of groups the Scheffe 
test was applied. The data obtained was assessed at a 95% confidence interval and 
5% level of significance. In assessing the data, scores of 1-1.80 were coded as "very 
poor"; 1.81-2.60, "poor"; 2.61-3.40, "fair"; 3.41-4.20, "good"; and 4.21-5.00, "very 
good" 

Results 

Based on the findings, certain statements and comments can be made. 

Sub-question 1: How do preservice Turkish and primary school teachers score in 
self-efficacy perception based on the scale factors? 

Table 2 describes participants' average scores and subscales of the self-efficacy 
measure. Table 2 also shows the standard deviation minimum and maximum scores. 
It is found that the "teaching knowledge" level of the participants was fair (2.968 ± 
0.709), their "specific field knowledge" fair (3.049 ± 0.705), their "general field 
knowledge" fair (2.873 ± 0.682), their "teaching implementations" level fair (3.336 ± 
0.451), their "measurement implementations" level high (3.434 ± 0.521) and their 
"general self-efficacy" level fair (3.092 ± 0.497). 
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Table 2. 

Self-efficacy Levels 






N 

Average Ss 

Min. 

Max. 


Teaching knowledge 

400 

2.968 

0.709 

1.200 

4.000 

Specific field knowledge 

400 

3.049 

0.705 

1.360 

4.000 

General field knowledge 

400 

2.873 

0.682 

1.220 

4.000 

Teaching implementations 

400 

3.336 

0.451 

1.000 

4.000 

Measurement implementations 

400 

3.434 

0.521 

1.250 

4.000 

General self-efficacy 

400 

3.092 

0.497 

1.730 

3.980 


Sub-question 2: Do self-efficacy perception scores of preservice Turkish and 
primary school teachers differ at the class level? 

Table 3 shows the results of analysis of variance regarding the effect of class level 
on self- efficacy scores. Following the one-way variant analysis (ANOVA) carried out 
to find whether there is significant difference among the average measurement 
scores of the participants, in terms of grade variation, the statistical differences 
among the group averages were found to be statistically significant (F=4.019; 
p=0.008<0.05). A complementary post-hoc analysis was carried out in order to find 
the origins of the differences. It is found that the measurement implementation 
scores of the grade 3 students (3.498 ± 0.446) were higher than those of the grade 2 
students (3.293 ± 0.599). Moreover, it is found that the measurement implementation 
scores of the grade 4 students (3.523 ± 0.443) were higher than those of the grade 2 
students (3.293 ± 0.599). 

Table 3. 


Average self-efficacy scores at class level 



Group 

N 

Average 

Ss 

F 

P Difference 

Teaching Knowledge 

1 

100 

2.908 

0.769 

0.333 

0.801 


2 

100 

2.983 

0.714 




3 

100 

2.979 

0.675 




4 

100 

3.001 

0.683 




1 

100 

2.946 

0.770 

1.397 

0.243 

Specific Field Knowledge 

2 

100 

3.126 

0.630 




3 

100 

3.016 

0.747 




4 

100 

3.106 

0.657 
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Table 3 Continue 


Group 

N 

Average 

Ss 

F 

P 

Difference 


1 

100 

2.788 

0.745 

0.881 

0.451 


General Field Knowledge 

2 

100 

2.864 

0.662 





3 

100 

2.906 

0.663 





4 

100 

2.936 

0.656 





1 

100 

3.314 

0.482 

2.099 

0.100 


Teaching Implementations 

2 

100 

3.253 

0.527 





3 

100 

3.391 

0.388 





4 

100 

3.385 

0.385 





1 

100 

3.423 

0.556 

4.019 

0.008 

3 > 2 

Measurement 

2 

100 

3.293 

0.599 



4 > 2 

Implementations 

3 

100 

3.498 

0.446 





4 

100 

3.523 

0.443 





1 

100 

3.031 

0.546 

0.929 

0.427 


General Self-efficacy 

2 

100 

3.081 

0.486 





3 

100 

3.112 

0.486 





4 

100 

3.144 

0.469 





Following the one-way variant analysis (ANOVA) regarding their teaching 
knowledge, specific field knowledge, general field knowledge, teaching 
implementations and general self-efficacy in relation to grade level, the differences 
among the group averages were found to be statistically insignificant (p>0.05). 

Sub-question 3: Do the professional self-efficacy perception scores of preservice 
Turkish and primary school teachers differ according to the department in which 
they study? 

Table 4 shows the results of the t-test. Following the one-way variant analysis 
(ANOVA) carried out to determine whether there is a significant difference among 
the average measurement scores of the participants, in terms of grade variation, the 
differences among the group averages were found to be statistically significant 
(F=4.019; p=0.008<0.05). A complementary post-hoc analysis was carried out in order 
to find the origins of the differences. It is found that the measurement 
implementation scores of the grade 3 students (3.498 ± 0.446) were higher than those 
of the grade 2 students (3.293 ± 0.599), and that the measurement implementation 
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scores of the grade 4 students (3.523 ± 0.443) were higher than those of the grade 2 
students (3.293 ± 0.599) as well. 

Table 4 

Average Self-Efficacy Scores According to Departments 



Group 

N 

Ave 

Ss 

t 

V 


Turkish Teaching 

200 

3.417 

0.444 

16.331 

0.000 

Teaching Knowledge 

Primary School 
Teaching 

200 

2.519 

0.638 




Turkish Teaching 

200 

3.591 

0.426 

24.127 

0.000 

Specific Field 

Primary School 

200 

2.506 

0.472 



Knowledge 

Teaching 

Turkish Teaching 

200 

3.366 

0.476 

20.842 

0.000 

General Field 

Primary School 

200 

2.381 

0.469 



Knowledge 

Teaching 

Turkish Teaching 

200 

3.433 

0.511 

4.420 

0.000 

Teaching 

Primary School 

200 

3.238 

0.359 



Implementations 

Teaching 






Measurement 

Turkish Teaching 

200 

3.536 

0.503 

4.007 

0.000 

Implementations 

Primary School 
Teaching 

200 

3.331 

0.520 



General Self-efficacy 

Turkish Teaching 

200 

3.459 

0.383 

21.836 

0.000 


Primary School 
Teaching 

200 

2.725 

0.281 




Following the one-way variant analysis (ANOVA) regarding their teaching 
knowledge, specific field knowledge, general field knowledge, teaching 
implementations and general self-efficacy in terms of the grade level, the differences 
among the group averages were found to be statistically insignificant (p>0.05). The t- 
test shows that the difference among the group averages was statistically significant 
(t=20.842; p=0.000<0.05). It is found that the teaching knowledge scores of the 
Turkish Teaching Department students (x=3.417) were higher than those of the 
Elementary School Department students (x=2.519) (t=16.331; p=0.000<0.05). 

It is found that the specific field knowledge scores of the Turkish Teaching 
Department students (x=3.591) were higher than those of the Elementary School 
Department students (x=2.506) (t=24.127; p=0.000<0.05). It is found that the general 
field knowledge scores of the Turkish Teaching Department students (x=3.366) were 
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higher than those of the Elementary School Department students (x=2.381). It is 
found that the teaching implementation scores of the Turkish Teaching Department 
students (x=3.433) were higher than those of the Elementary School Department 
students (x=3.238) (t=4.420; p=0.000<0. 05). It is found that the measurement 
implementation scores of the Turkish Teaching Department students (x=3.536) were 
higher than those of the Elementary School Department students (x=3.331) (t=4.007; 
p=0.000<0.05). It is found that the general self-efficacy scores of the Turkish Teaching 
Department students (x=3.459) were higher than those of the Elementary School 
Department students (x=2.725) (t=21.836; p=0.000<0.05). 

Sub-question 4: Do the professional self-efficacy perception scores of preservice 
Turkish and primary school teachers differ according to gender? 

Table 5 describes the results of the t-test, which was carried out to determine the 
difference between male and female participants. Based on this t-test, in terms of 
gender variation, the difference among the group averages was found to be 
statistically significant (t=2.054; p=0.041<0.05). It is found that the measurement 
implementation scores of the females (x=3.476) were higher than those of the males 
(x=3.366). 

Table 5. 


Average Self-Efficacy Scores in Terms of Gender 



Group 

N 

Ort 

Ss 

t 

V 


Female 

247 

3.018 

0.704 

1.805 

0.072 

Teaching Knowledge 

Male 

153 

2.887 

0.713 




Female 

247 

3.075 

0.703 

0.940 

0.348 

Specific Field Knowledge 

Male 

153 

3.007 

0.708 



General Field Knowledge 

Female 

247 

2.897 

0.688 

0.864 

0.388 


Male 

153 

2.836 

0.673 




Female 

247 

3.365 

0.432 

1.668 

0.096 

Teaching Implementations 

Male 

153 

3.288 

0.478 




Female 

247 

3.476 

0.515 

2.054 

0.041 

Measurement 

Implementations 

Male 

153 

3.366 

0.525 




Female 

247 

3.127 

0.496 

1.780 

0.076 

General Self-efficacy 

Male 

153 

3.036 

0.496 




Following the t-test carried out to find whether there is a significant difference 
among participants in terms of teaching knowledge, specific field knowledge. 
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general field knowledge, teaching implementations and general self-efficacy, the 
difference among the group averages was found to be statistically insignificant 
(p>0.05). 


Discussion and Conclusion 

The "teaching knowledge", "specific field knowledge", "general field 
knowledge" and "teaching implementations" level of the participants is fair, whereas 
their "measurement implementations" are high. It is found that their "general self- 
efficacy" level is fair. In this paper, then, the overall picture of the self-efficacy 
perception of preservice Turkish and Primary School teachers is at a "fair" level. 
Among the 400 students who participated in this study, the measurement 
implementation scores of the students at grade 3 and at grade 4 were found to be 
higher than those of the students at grade 2. In terms of grade level variation, the 
difference among the group averages was found to be statistically insignificant 
(p>0.05). 

The teaching knowledge scores of the Turkish Teaching Department students 
were found to be higher than those of the Primary School Teaching students. The 
specific field knowledge scores (x=3.591), general field knowledge scores, teaching 
implementation scores, measurement implementation scores and general self- 
efficacy scores of the Turkish Teaching Department students were found to be higher 
than those of the Primary School Teaching students. 

Following the t-test carried out to find whether there is a significant difference 
among the average scores of the participants, in terms of teaching knowledge, 
specific field knowledge, general field knowledge, teaching implementation and 
general self-efficacy, the difference among the group averages was found to be 
statistically insignificant. 

According to the findings of this study, the self-efficacy perception of preservice 
teachers is at the "fair" level, and it does not vary according to gender or grade level. 
However, self-efficacy perception does vary according to the participants' 
department. It is observed that some of our findings overlap with the findings 
obtained in the literature, while other findings show totally opposite results. This 
may result from structural and contextual features of the measurement tools, as well 
as the personal traits of the preservice teachers who participated in this study. 

The "teaching knowledge", "specific field knowledge", "general field 
knowledge" and "teaching implementations" level of the students who participated 
in this paper is fair, while their "measurement implementations" are high. It is 
found, therefore, that their "general self-efficacy" level is fair. Kilic (2007) conducted 
a study on the 296 students at the Primary School Teaching Department. In his 
conclusion he observed that the students thought that they learned the courses well. 
In this study, the overall picture of the self-efficacy perception of preservice Turkish 
and primary school teachers is at the "fair" level. In this regard, the findings of this 
paper align with those of Coskun et al. (2009), who identify the self-efficacy 
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perception of preservice Turkish teachers in terms of planning, implementation and 
evaluation, and with those of Erisen and Celikoz (2003), who researched the 
competency of preservice teachers in terms of general teacher behaviour. According 
to their research, preservice Turkish teachers suppose that their self-efficacy is not 
adequate. According to Ulper and Bagci (2012), teaching knowledge, specific field 
knowledge, teaching implementation, measurement implementation and 
professional self-efficacy perceptions of preservice Turkish teachers stand at the 
"good" level. On the other hand, their general field knowledge is at the "fair" level. 
Gelbal and Kelecioglu's (2007) study involving 242 teachers showed similarities with 
this paper's findings in terms of the measurement implementation of preservice 
teachers. According to Gelbal and Kelecioglu's results, teachers find themselves 
sufficient at the "fair" and "very good" level regarding the measurement methods. 
Aslan (2010), who examined the self-efficacy perception of postgraduate students 
studying at the Turkish Teaching Department, applied content analysis to the data he 
collected using a semi-structured interview method, concluding that students 
supposed that they were incompetent in terms of measurement and evaluation. 
Cakan (2004), who carried out a similar study on teachers, came to a similar 
conclusion. According to Cakan's study involving 504 teachers, the participants 
thought that they were not competent in terms of measurement and evaluation. The 
data of the current study, however, shows that students perceive a higher self- 
efficacy in measurement and evaluation implementation. In this respect, the findings 
of Cakan (2004) and Aslan (2010) do not overlap with this paper's results. 

Following the t-test carried out to find whether there is a significant difference 
among the participants in terms of teaching knowledge, specific field knowledge, 
general field knowledge, teaching implementations and general self-efficacy, the 
difference among the group averages was found to be statistically insignificant. This 
finding overlaps with those of Coskun et al. (2009), Ulper and Bagci (2012), 
Saracaloglu et al. (2010) and Yilmaz et al. (2008). In this study, however the 
measurement implementation scores of the female participants were found to be 
higher than those of the male participants. This is a statistically significant result. 
According to the study carried out by Capri and Celikkaleli (2008) to identify self- 
efficacy perception among preservice Turkish teachers, the self-efficacy of the 
females differed significantly from that of the males. This finding overlaps with the 
current study's findings about self-efficacy perception related to measurement 
implementation. However, in the study (Demirtas et al. 2011), who examined self- 
efficacy perception among preservice teachers, the results shows that the self-efficacy 
perception of the male preservice teachers was higher. Ulper and Bagci (2012) state 
that the self-efficacy perception of the female teachers is higher in terms of specific 
field knowledge. Taking into account the effect of the preparation of preservice 
Turkish and primary school teachers on their self-efficacy, professional development 
services can be given to improve preservice teachers skills in the areas of teaching 
knowledge, specific field knowledge, general field knowledge, teaching 
implementation and measurement implementation. Moreover, it is necessary to 
reorganize college teaching programs according to this perspective as well. 
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Ozet 

Problem Durumu: Vardarli'ya (2005) gore oz yeterlik, benlik sisteminin edilgin bir 
ozelligi ya da belirleyicisi degil, bireyin bir i§i yapabilme yeterliginin, yaptigi 
i§lerdeki ba§arilarmm, giidulerinin ve ozdtizenleme mekanizmalari gibi benlik 
sistemini olu§turan diger ogelerin bile§kesinden olu§an devingen bir yontidtir. Oz 
yeterlik yeteneklere olan inanca dayanir; amaglara ula§mak igin gerekli bir davrani§i 
dtizenleyip ortaya koyabilmek igin gereklidir; bireyin belirli bir durumda ya da 
sorun kar§ismda ba§arili olup olmayacagma ya da bummla nasil ba§a gikacagma 
ili§kin ki§isel goru§unu/inancmi olu§turur (Bikmaz, 2004; Hamurcu, 2006; Ozgelik ve 
Kurt, 2007; Tuckman, 1991). Oz yeterlik algilari, ki§ilerin duygularmi, dti§uncelerini, 
gtidtilerini ve davrani§larmi belirleyici bir etkiye sahiptir ve egitimde tizerinde 
durulmasi gereken onemli ozelliklerdendir (Bandura, 1994; A§kar ve Umay, 2001). 
Olumlu oz yeterlik beklentisi, bireyin gudtilenme derecesini artirmakta, yeni ve zor 
gorevlerle ba§a gikabilmesini saglamakta, onu gaba harcamaya istekli kilmaktadir. 
Zimmerman'a (1995: 204-208) gore, oz yeterlik algisi yiiksek ogrenciler, derslerde 
daha gok gaba harcamakta, ba§ariya ula§mak igin daha israrci olmakta ve daha 
yiiksek akademik ba§ariya sahip olmaktadir. Ogretmenlerin kendilerini ogretmenlik 
mesleginin gereklerini yerine getirebilme agismdan nasil gordiikleri "ogretmen 
ozyeterligi" kavramiyla kar§ilanabilir (Schunk, 2009; Gibson, Dembo, 1984). 
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Ara§tirmanin Amaci: Amaci Tiirkge ve siruf ogretmeni adaylarmm oz yeterlik 
algilarmi belirleyebilmek olan gali§manm problem ttimcesi "Tiirkge ve smif 
ogretmenligi lisans ogrencilerinin oz yeterlik algi dtizeyleri farkli degi§kenlere gore 
incelendiginde degi§iklik gostermekte midir?" olarak belirlenmi§tir. 

Ara§tirmanm problemi i§igmda goztimii aranan alt problemler §unlardir: 

1. Tiirkge ve smrf ogretmeni adaylarmm mesleki oz yeterlik algi puanlarimn 
olgekteki faktorler baglammda diizeyleri nedir? 

2. Tiirkge ve smif ogretmeni adaylarmm mesleki oz yeterlik algi puanlari smif 
diizeyi baglammda farklilik gostermekte midir? 

3. Tiirkge ve smif ogretmeni adaylarmm mesleki oz yeterlik algi puanlari 
ogrencinin ogretim gordiigti boliim baglammda farklilik gostermekte midir? 

4. Tiirkge ve smif ogretmeni adaylarmm mesleki oz yeterlik algi puanlari 
ogrencinin cinsiyeti baglammda farklilik gostermekte midir? 

Ara§tirmamn Yontemi: £ali§ma, tarama modelindedir. Tarama modeli, gegmi§te ya da 
halen varolan bir durumu varoldugu bigimiyle betimlemeyi amaglayan ara§tirma 
yakla§mudir. Ara§tirmaya konu olan olay, birey ya da nesne kendi ko§ullari iginde 
ve oldugu gibi tanimlanmaya gali§ilrr (Karasar, 2013). Ara§tirmanm verileri Ulper ve 
Bagci (2012) tarafmdan geli§tirilen "Oz yeterlik Algisi 01gegi"nden elde edilmi§tir. 
Bu olgme araci be§li likert tipi bir olgme aracidir. Ogretmen adaylarmm her bir 
maddeye ili§kin gorti§lerini gok zayif, zayif, orta, iyi ve gok iyi segeneklerinden birini 
segerek belirtmeleri gerekmektedir. ((lok zayif segenegi bir puan, gok iyi segenegi ise 5 
puan olarak puanlanmi§tir. 51 soruluk olgme aracmda ilk 15 soru ogretim bilgisini; 
16-26 sorular (16 ve 26 dahil) ozel alan bilgisini; 27- 35 sorular genel alan bilgisini; 36- 
47 sorular ogretim uygulamalarini; 48- 51 sorular ise olgme uygulamalarmi olgmeye 
yoneliktir. Ara§tirmada elde edilen veriler SPSS (Statistical Package for Social 
Sciences) for Windows 21.0 progranu kullanilarak analiz edilmi§tir. Niceliksel 
verilerin kar§ila§tinlmasmda iki grup arasmdaki farki t-testi, ikiden fazla grup 
durumunda parametrelerin gruplararasi kar§ila§tirmalarmda tek yonlii (One way) 
Anova testi ve farkliliga neden olan grubun tespitinde Scheffe testi kullamlmi§tir. 

Ara§tirmamn Bulgulan, Sonug ve Onerileri: Ara§tirmaya katilan ogrencilerin "ogretim 
bilgisi"; "ozel alan bilgisi"; "genel alan bilgisi"; "ogretim uygulamalari" diizeyleri 
ortadir; "olgme uygulamalari" diizeyleri ise ytiksektir. "Oz yeterlik genel" diizeyleri 
ise orta olarak saptanmi§tir. Kilig (2007), smif ogretmenligi boliimiinde okuyan 
toplam 296 ogrenci tizerinden bir ara§tirma yapmi§tir; sonugta da ogrencilerin 
dersleri iyi dtizeyde ogrendiklerini dii§iindiikleri gozlemlemi§tir. Bu gali§mada ise 
Tiirkge ve smif ogretmeni adaylarmm oz yeterlik algilarma ili§kin genel goriiniim 
"orta" dtizeydedir. Bu baglamda ara§tirmanm bulgulari Co§kun, Gelen ve Oztiirk 
(2009) tarafmdan Tiirkge ogretmeni adaylarmm planlama, uygulama ve 
degerlendirme boyutlarmdan olu§an oz yeterlik algilarmi saptamak amaciyla 
gergekle§tirilen ara§tirmanm bulgulariyla ve ogretmen adaylarmm genel ogretmenlik 
davram§lari agismdan yeterliklerini ara§tiran Eri§en ve ((lelikoz'iin (2003) 
bulgulariyla uyu§maktadir. Onlarm ara§tirma bulgularma gore Tiirkge ogretmeni 
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adaylari oz yeterlik agisindan kendilerini yeterli dtizeyde bulmamaktadir. Ulper ve 
Bagci'ya (2012) gore ise, Tiirkge ogretmeni adaylarmm ogretim bilgisi; ozel alan 
bilgisi; ogretim uygulamalari, olgme uygulamalari ve mesleki oz yeterlik algilari 
"iyi" dtizeydedir. Buna kar§m genel alan bilgisine ili§kin durumlari ise "orta" 
dtizeydedir. Gelbal ve Kelecioglu (2007) tarafmdan 242 ogretmen tlzerinden yapilan 
ara§tirmanm sonuglari da ogretmen adaylarmm olgme uygulamalarma ili§kin algilari 
bakimmdan bu ara§tirmanm bulgulariyla benzerlik gostermektedir. Gelbal ve 
Kelecioglu, bu ara§tirmalarmm sonucunda ogretmenlerin olgme yontemleri 
hakkmda kendilerini "orta" ve "gok" dilzeyde yeterli gordiiklerini bulgulami§tir. 

Ara§tirmaya katilan 400 ogrencinin, smif dtizeyi 3 olanlarmm olgme uygulamalari 
puanlan, smif diizeyi 2 olanlarm olgme uygulamalari puanlarmdan yiiksek 
bulunmu§tur. Smif diizeyi 4 olanlarm olgme uygulamalari puanlari, smif diizeyi 2 
olanlarm olgme uygulamalari puanlarmdan yiiksek bulunmu§tur: simf diizeyi 
degi§kenine gore grup ortalamalan arasmdaki fark istatistiksel agidan anlamli 
bulunmami§tir (p>0.05). Tiirkge Ogretmenliginin ogretim bilgisi puanlari, smif 
ogretmenliginin ogretim bilgisi puanlarmdan yiiksek bulunmu§tur. Tiirkge 
Ogretmenliginin ozel alan bilgisi puanlari (x=3.591), smif ogretmenliginin ozel alan 
bilgisi puanlarmdan yiiksek bulunmu§tur. Ttirkge Ogretmenliginin genel alan bilgisi 
puanlari, smif ogretmenliginin genel alan bilgisi puanlarmdan yiiksek bulunmu§tur. 
Tiirkge Ogretmenliginin ogretim uygulamalari puanlari, smif ogretmenliginin 
ogretim uygulamalari puanlarmdan yiiksek bulunmu§tur. Tiirkge Ogretmenliginin 
olgme uygulamalari puanlari, smif ogretmenliginin olgme uygulamalari 
puanlarmdan yiiksek bulunmu§tur. Tiirkge Ogretmenliginin oz yeterlik genel 
puanlari, smif ogretmenliginin oz yeterlik genel puanlarmdan yiiksek bulunmu§tur. 

Ara§tirmaya katilan ogrencilerin ogretim bilgisi, ozel alan bilgisi, genel alan bilgisi, 
ogretim uygulamalari, oz yeterlik genel puanlari ortalamalarmm cinsiyet 
degi§kenine gore anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla 
yapilan t-testi sonucunda grup ortalamalan arasmdaki fark istatistiksel agidan 
anlamli bulunmami§tir. Bu bulgu, Co§kun, Gelen ve Oztiirk (2009); Olper ve 
Bagci'nm (2012); Saracaloglu, Karasakaloglu ve Gencel'in (2010); Yilmaz ve (Jokluk 
Bokeoglu'nun (2008) bulgulariyla ortii§mektedir; ancak ara§tirmada kizlarm olgme 
uygulamalari puanlari, erkeklerin olgme uygulamalari puanlarmdan yiiksek 
bulunmu§tur ve bu fark istatistiksel agidan da anlamlidir. 

Ara§tirmadan elde edilen bulgura gore ogretmen adaylarmm oz yeterlik algilari 
"orta" dtizeydedir. Adaylarm oz yeterlik algilari cinsiyet ve smif diizeyi bakimmdan 
farklilik gostermemektedir. Boliime gore ise oz yeterlik algisi fark gostermektedir. 
Alanyazmdaki ilgili gali§malarda elde edilen bulgularm bazilarmm tarafimizdan elde 
edilen bu bulgularla ortii§tiigu buna kar§m bazilarmm ise tarn kar§iti bir sonug 
ortaya koydugu gozlenmektedir. Bu durum olgme araglarmm yapisal ve igeriksel 
ozellikleriyle ilgili olabilecegi gibi, ara§tirmaya katilan ogretmen adaylarmm 
ozellikleriyle de ilgili olabilir. 

Anahtar Sozcukler: Algi, inang, olumlu algi, olumsuz algi, ogretmen adaylari. 




